‘! OFREMMEDSPRAKSENTERET
UnlvEIEItF MAS]OMALT SENTER FOR FEEMMEDSPRAK I OPPLAERINGEN
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If you use Norwegian in the classroom, children will not learn English. T F DK
If children don’t know an English word, they can use their own language. T F DK
Mixing languages is confusing and delays language learning. T F DK
English teachers should be educated in and about multilingualism. T F DK
Languages must remain separate. T F DK
Languages are interdependent and are constantly activated. T F DK
Teachers need to know all of the children’s languages. T F DK
You can only be multilingual if you speak all your languages perfectly. T F DK
Children with dyslexia should not learn more than one language at atime. T F DK
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Norway’s multilingualism éa,! {

President of Sami Parliament
at Nord University, Sami Week 2020

Official languages: Norwegian (Bokmal and
Nynorsk); Sami (equal legal status);
variety of regional accents

Indigenous language: Sami languages (9) - Sami
National Day - 6 February; Kven; Forest Finn,
Romani, Romanes

English + foreign languages (German, Spanish,
French, Russian)

Over 150 migrant languages (Krulatz, Dahl,
Flognfeldt, 2018)

18.5% of population are immigrants or children
born to immigrant parents (Statistics Norway,
2021)



The Norwegian curriculum

(LK20)
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l Utdannings-
dlrektorcltet

‘at the level of
buzzwords and
lack any
concrete
applications’
(Kalaja &
Pitkanen-
Huchta,
2020: 7)

‘helping each student to safeguard and develop their
identity in an inclusive and diverse community’ and ‘all
pupils shall experience that being proficient in a number
of languages is a resource, both in school and society at
large’ (Ministry of Education and Training, 2019, p. 4-5).

‘Pupils should be given a basis for seeing their own and
the identity of others in a multilingual and multicultural
context’ (p. 3), ‘Language learning involves seeing
connections between English and other languages the
students know, and understanding how English is built
up’ (p.2). (Leereplan i engelsk, 2020) (own translation)

Language learning and multilingualism’ (Laereplan i
fremmedsprak, 2020). (own translation)
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Monolingualizing & M’ﬂ

demonolingualising processes JEsE"

We are faced with the bizarre scenario of schools
successfully transforming fluent speakers of foreign
languages into monolingual speakers (Cummins, 2005: 586)

v
[/




eachers’ knowledge of r‘ (&
multilingualism *

Krulatz & Dahl (2016) - only 5% believed they were very well qualified to teach
in multilingual classrooms

A \N

Dia 'Europeo de las Lenquas

Pran & Holst 2015 - only three out of ten teachers in years 1-10 have at some
point carried out exercises on the topic of multilingualism with their classes

Burner and Carlsen (2017) - positive attitudes towards multilingualism as a
resource in language learning, yet struggled to carry this over into their
practice

Haukas (2016) lists several studies that conclude that awareness is necessary
for multilingualism to be an asset, yet misconceptions about multilingualism,
based on monolingual ideologies persist.

Lorenz, Krulatz, Torgersen (2021): teachers seemed to know very little about
their multilingual students’ backgrounds and there is a lack of resources
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Engaging with ...
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... children’s and ... multilingual
[ XX own L] ’ o
il i the family’s teaching
multilingualism. multilingualism. practices.
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To the existent

linguistic diversity in Multilingual
the classroom

To linguistic diversity
_ outside the class, at
teaching a local, national,

: lobal level
Linguistic identity practices . g. S
texts Linguistic diversity
texts

mirrors, windows and sliding glass doors (Simms Bishop, 1990)
I U
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26 settembre

‘Know’ your class &
identity texts: Drawings

(Cummins & Early, 2011) 5-year-old twin’s identity texts
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‘Know” your class & identity
texts: language maps

KfK teacher’s
language map
(left) and her
student’s map
(right)

(D’warte, 2013; Somerville & D’warte, 2014)



Task 4: Linguistic maps Task 4: Linguistic maps
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BOSNIA- HERZEGOVINA PI‘ 3, V'm Q)edn

Evropski dan jezika
26. septembar

‘Know’ your class & identity "
texts: Language silhouettes [ =

Nayr’s language silhouette

(Krumm & Jenkins, 2001; Busch, 2012 & 2018)
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Moroccan Arabic is
in my other hand,
the one that makes
us feel safe and
peaceful, just like
my mom, who
comes from
Morocco.

16
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‘Know’” your class & identity
texts: DLC artefacts

MAGLU 1-7 student teachers’ DLCs

Blue is my favorite color, and therefore | thought it would fit my
first language. Otherwise, green is a color | don't like that
much, and therefore it is on the bottom with Danish and
German

Dominant Language Constellations (Aronin, 2019, 2020)



Sprakdagkonferanse 2021
Hold av mandag 27. september 2021!

Linguistic landscape in the ' ,.
classroom ‘
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Linguistic landscape at Nor
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Hold av mandag 27. september 2021!
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Tick: 27. seg 45-15:00

Fgrskoleklubben hadde samisk dag med
meg. Der snakket vi om hva barna mener en
same er og lerte noen enkle ord og
begreper pa samisk som Buorre idet - god
morgen, Hivas - hade og Gijtto biebmojs -
takk for maten. Videre fikk barna fargelegge
fra bilder som ofte blir knyttet opp mot
samer mens de hgrte pa samisk musikk. Og
til slutt leste vi et samisk eventyr.

@ NORD  NUORTTA
universitet

universitiehtta

Her har de minste malt pa det samiske
flagget sammen med de ansatte pa
avdelingen. Selv om barna ikke helt far
til & male det samiske flagget n@yaktig
far de kjennskap til flagget og de fire
typiske samiske fargene, rad, gul,
grenn og bla gjennom & fa malet.
Arkene og maleutstyret er hentet 5
minutter fgr opplegget starter

Her hadde studentene, med hjelp av en
ansatt skuespill for barna | barnehagen.
illet var en di isering av det

samiske eventyret om Stalloen som frier.
Gjenstandene og kostymene er hentet |
fra barnehagen eller fra hjiemmet til dem
som var med pa stykket. Dette er noe
barna synes er gay og ofte tar | bruk | sin
frie lek etter & ha sett pa ett skuespill.

ILO 169 Indigenous and Tribal Peoples Convention ratified by Norway in 1990

The Sami l.

Two key obligations under ILO 169 concerning kindergartens in Norway

To ensure that all children learn
 about the Sami people and get

acquainted with Sami history and

culture. (ILO 169 § 5a); 31.)

To ensure that Sémi children
* can learn, retain and develop
their S4mi languages and
culture. (ILO 169 § 2,2b; 273)
Are the obligations under ILO 169 adequately reflected
in the new Framework plan for Kindergartens in Norway?

Sa retain obli to ensure that all children
y learn about
cuhu-e is well bl the Sami people and get e ad
work plan and cukture is explicitly
involvement in the process was of

addressed in the new framework plan,
However, this is only reflected in e Frst

eat. xmponance for the final new
Famewark pan. and one of the seven learning

NORD NUORTTA

University universitiehtta

raven.
I the 17005 the church proclaimed
the S4mi to be savages,

by the de. Savation couid only be.
achievad thraugh

DALVVEBI KTASA

s GINTSENADWEG/AKPEH 7
THEBETLIINNE. UIVVABIVTAS TIIEBET E
HULLOG/NNSIR TERMOBIVTAS UaVVASHKKA

FLEECEBIKTASA HULLOBAVSA |
USVVAFAHTSA HULLOFAHTSA HANSKA
d Re
uoek aisTh KARTANKA

DAVVESKUOVA NUvTAGA
GAKEGA
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Linguistic landscape in Bodcbkag ? ,J

OCALL

LOCAL LINGUISTIC LANDSCAPES
FOR GLOBAL LANGUAGE EDUCATION
IN THE SCHOOL CONTEXT

The Project Team Resources News Contactus Afrikaans definitely played a rOIe in
understanding Melkebaren or The
: L Milk Bar, ‘melk” being th
Bodg, linguistic landscapes e Bar, e b?mg the exact
: : same word for milk in the two
In the Arctic, by aneuaces
Nayr Ibrahim BHASES.
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Understanding
multilingualism: m ..\i‘m’@?%’

Complex, dynamic, multidimensional phenomenon

Sociolinguistic

Linguistic Jeultural Political Educational
Cognitive /
Pe.rsonal / Affective Psycho-
family context e
~— — ~—_

(Ibrahim, forthcoming)
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Sociolinguistic /
cultural

Per

Ibrahim, forthcoming

(Ibrahim, forthcoming)



Dad comments favourably on his roast veal: ‘A vitela assada esta
muito boa.

| turn to my husband: ‘My dad likes the vitela. What do you think?’
My husband replies: ‘Umm... It’s really good.

Then turning to my brother-in-law, he says, ‘E/ bitelo helw (The veal is
good).

‘Aiwa, (Yes) he agrees and turns to my sister.

‘Tu veux godter le veau — c’est trés bon ici.” (Do you want to try the
veal —it’s very good here)

‘Posso provar a vitela?’ (Can | try the veal?) my sister asks my mother
as she stretches towards the veal platter for a taster.

| turn to my son: ‘Karim, do you also want some vitela?’

‘No, c’est bon, my steak frites’s fine. (No, it’s OK, my steak and chips
are fine).

No wonder the waitress, hovering with a puzzled look on her face,
finally mustered the courage to ask: ‘Voces estdo a falar quantas
linguas? (How many languages are you speaking?).
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inguistic: Creative g

anguage use (oral)

My 7-year-old's latest language
mixing: "que vamos a hacer with a

papi, todo esto, c’est mine! drunken sailor?" & &2

10:11 - 15/05/2021 - Twitter for Android

( 3-year-old

2 Retweets 1 Quote Tweet 26 Likes

® n © &

Dr Nayrlbrahim @Nayrlbrahim - 5d
3 Replying to @rmnightingale

Lovely! Did she try to sing it too?

Q1 0 Q Y Il

@rmnighti... - bd
He did actually say it more or less to the
same tune as the song =@

Spanish-French-English)
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Quanti- & quali- tative
pohenomenon

Multilingualism:

refers to the presence in a geographical area, large or small,
of more than one ‘variety of language’ i.e. the mode of
speaking of a social group whether it is formally recognised
as a language or not; in such an area individuals may be
monolingual, speaking only their own variety.

(Council of Europe, 2007)

Translingualism:
communication transcends individual language

the ability of multilingual speakers to shuttle between
languages treating the diverse languages that form their
MAGLU pre-service repertoire as an integrated system
teacher’s DLC (Canagarajah, 2013)
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Complementarity
Principle

Bilinguals usually acquire and use their languages for different
purposes, in different domains of life, with different people. Different
aspects of life normally require different languages.

(Grosjean, 2010)

Language

.\ A

Language Language
A B /

Language
! B

Language Language
A B
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A young Madchen, called Lila, vil g n
maker wiird, like her Yater Lalghand. Desplte 1];1;;;5
Talente, glaubt Lalchand, this an unsuitable job flr
Madchen ist. Lila disagrees. Also, rejst she zum,
Mount Merapi to get Royal Sulphur from Razyani,
the Fire-Fiend, to prove to her father dass sie

she travels mit ihnrem Freund, Hamlet, und

chulak, the. elepbant handler. In this, gefahrlichen ‘ :
Reise, Lila faces Piraten und Damonen. vl The Firework-

Auferdem, she doesn't have the protection from ! ; aker’s D‘“‘gh

the Fire-Fiend's flames qgder.the drei Geschenken,
fir Razyani. To Lila’s Uberraschung, Razyani
recongnises her as a firework-maker who has
brought the drei Geschenke, even though Lila
nicht weil, what the gifts are.

When she nagh Hause returns, she learns dass 5
Lalchand has been imprisoned, weil Hamlet had Gold Smarties Pris

disappeared. Um sein Leben zu retten, Lila and
Lalghand must win the Eirework Festival
Wettbewerb. Am Ende, Lalchand. explains o

seiner Tochter that she does possess die drei
(Geschenke: Talent, perseverance und Mut, Glick.
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English

Mixed

Nonmwegian

A young girl, called Naledi, lives
with her brother and baby sister in
a small village in South Africa.
Their mother works in
Johannesburg, 300km away. One
day Naledi's baby sister gets ill
and needs her mother. Naledi and
her brother starts to walk to
Johannesburg. On their journey
they meet a boy who works on an
orange orchard. There they are
able to eat and the next day they
catch a ride to Johannesburg.

When they arrive in Johannesburg
they meet a woman, named
Grace, who helps them navigate
the busses for whites only and
black people. Grace tells them
about the riots that has occurred in
the area. They locate their mother
who works for a wealthy white
family. The next day they travel
home with their mother and goes
to the doctors with their baby
sister.

As Naledi's mother return to work

Enung girl, kalt Naledi, lives with sin brar og
lillesgster | a small village | 3ar- Afrika. Deres
mor works in Johannesburg, 300 km ynpa. En
dag blir Naledis baby sisier sick og trenger her
mether Naledi og her brother begynnre a ga fil
Johannesburg. Pa reisen mater de a boy som

jobber pa en grange orchard. Der finner de
noe to gat, og dagen etter de caich a ride til

Johannesburg.

Nar de arriye in Johannesburg mater de a
woman som heter Grace, som hjelper dem
navigate the busses for bare hvite og svarte
mennesker. Grace forteller dem om fhe riofs,
som har skjedd in the area. De |pcale deres
mor som jobber for a wealthy, hvit familie.
Dagen etter reiser de home med moren og

drar il the doctors, med deres sisier.

Da Naledi’s mor [giurm til sin jobb as a servant,
innser hun at hun vil bli something, more enn
noens servant.

En ung jente, kalt Naledi, bor sammen
med sin bror og lillesester i en liten
landsby | Ser-Afrika. Moren deres
jobber i Johannesburg, 300 km unna.
En dag blir Naledis lillesaster syk og
trenger moren sin. Naledi og broren
hennes begynner a ga til
Johannesburg. Pa reisen mater de en
gutt som jobber pa en
appelsinplantasje. Der finner de noe a
spise, og dagen etter far de skyss til
Johannesburg.

Nar de ankommer Johannesburg
mater de en kvinne som heter Grace,
som hjelper dem a navigere bussene
for bare hvite og svarte mennesker.
Grace forteller dem om opptayene
som har skjedd i omradet. De finner
moren sin som jobber for en
velstaende hvit familie. Dagen etter
reiser de hjem med moren og drar til
legene med s@steren deres.

Da Naledi’s mor returnerer il sin jobb
som tjener, innser hun at hun vil bli
noe mer enn noens tjener.
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The Herd Boy

NIKI DALY




Marisol McDonald Doesn’t Match /

Marisol McDonald no combina
Monica Brown & Sara Palacios (Children’s Book Press, 2011)

fosters multilingual \

: — awareness and
5 A N s TS .
2o o« N foregrounds fluid
i, "~ "cDenald Doty translingual
i 1 M°D°MIJ no conOV gty communicative
oy e i practices
°hicgl ;row!‘ ‘\o’é j
Mustrations “‘”‘“ '\°S
Sar;tw"\a

develops children’s understanding of the complex, multidimensional
and dynamic nature of living multilingually

(Ibrahim, 2020)




Marisol MacDonald doesn’t match /
Marisol MacDonald no combina

‘But I love green polka dots and purple
stripes’

‘speaking Spanish, English and sometimes
both’

she has brown skin with hair the ‘colour of
fire’

‘peanut butter and jelly burrito’

-




Abiid Plastihkat / Plasten i Havet
by Rita Sgrly & Malgorzata Priotrowska

Making linguistic and
Culturg| diversity Visible

In the classroom

<Plasten
‘1 havet: &

R

/ positions indigenous
voices as relevant to

exploring
€nvironmentg| and
gender jssyes

today’s global social and
forging connections
with indigenous lived
experiences across

\ borders /
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ldentifying transparent words /
lexical similarities

> Place names
> Norgga, Gangaviikii, Beringanuori,
Japanis

Intercomprehension

and interlingual
strategies: noticing

techmques o Scientific words

o Glassarevras, laboratoria, konferanse,
konferansasale, kompassa

o Other words

o Plastitseahkat, kollegain, planehta,
tonna
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Guessing meaning of words based on
morphosyntactic elements
(morphology — form of the word)
Intercomprehension and word order (syntax — structure of
and interlingual the sentence) and confirming
hypothesis (North Sami is an
agglutinative language — highly
inflected)

strategies:
metalinguistic
discussions

o |sland in Bahamassulluin (plural) /
Otagosullos (singular)

o Konferansii Norgii Gangaviikii / Norgga /
Norggas

o Gangaviikka muohtofavrofalis /
Gasenebbhvalen i Gamvik




Intercomprehension
and interlingual
strategies:
metalinguistic
discussions

Dia Europeu das Linguas
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contextualised
clues /
deducing
meaning of
words using
contextual
information

> And (ja)
> Sea animals
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Supporting learning: multi'ﬁG fha it e
resources - picturebooks

Translanguaging: writing a summary of the text in English

Intercomprehension: |dentifying transparent words
Norgga, Japanis, laboratoria, konferanse, planehta, tonna

Exploring morphosyntactic elements:
Island in Bahamassulluin (plural) / Otagosullos (singular)
Konferansii Norgii Gangaviikii

<Plasten
1 havgt @\ ;

gasenebbhval

muohtofavrofalis (2021, Ibrahim & Prilutskaya)
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Multilingual reflecting
and reviewing

(ICEPELL Head Heart Hand reflection template https://icepell.eu/)



Developing a multilngual ... P

M aking children’s languages and plurilingual skills visible

I ncluding discussion about children’s languages and language use

AckN owledging children’s language repertoires as a positive contribution to
language learning

D eveloping children’s awareness of languages in their classroom
ustaining and validating children’s multilingual identity

E xploring language connections, differences and similarities, roots and
families

T eaching multilingual strategies, such as language modes,
translanguaging, metalinguistic and pragmatic awareness and learning
to learn to be plurilingual
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Reflect and review...

4 N N N N

... Cchildren’s and ... multilingual
the family’s teaching
multilingualism. practices.

... OWN
multilingualism.

- AN AN AN /
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